PO3BUTKY IUIaBHOCTi, O€3MepepBEOCTI 1 PUTMIYHOCTI PYyXiB PYK, sKi HOTpiOHI yIs
3aCBO€HHS JAITHhMH NMHCHMa Ta PO3BHTKY OKOMIpy [2; 3];

- YpOKH 00pa3oTBOPYOrO0 MHCTEITBAa y IMOYATKOBIM IIKOJI CHiJ IUIaHYBaTH i
OpraHi3oOBYBaTH 3 ypaXyBaHHSM HasBHHX Yy JiTe# 3HaHb, YMiHb i HABUYOK, 3aCBOEHUX Y
nomkigeHOMY 3aknani (€. Iruatees. B. Kipienko, I'. JlaGyncbka) [1];

- MATOTOBKA J0 HABYaHHS MHCHMY K pe3yJbTaT ONaHyBaHHS MallOBaHHSAM Y
JOUIKITBHOMY BIilll, aJpKe JiTepa U1 AUTHHH MOXE BHCTYNATH SIK «00pa3 mpeaMeTa,
TOOTO JOCBiJ MaJTIOBaHHS € MPOTEACBTHKOIO michMa (B. Myxina);

- 3aHATTA 00pa30TBOPYOIO ISUIBHICTIO NMO3UTUBHO BIUIMBAIOTH Ha (POpMYBaHHS
AKOCTEH JOIIKUIbHUKA, HAI3BUYaHO BAXKIWUBHX IS IIKOJIsApa (AUCIHHUILTIHOBAHICTD,
OpraHi3oBaHIiCTh, CAMOCTIWHICTh, I1HINIAaTHBHICTh, LJIECHPIMOBAHICTh, OXaMHICTD,
NpaneTo0HICTh, YMiHHS IIJIAaHYBaTH MPOIEC BUKOHAHHS TBOPUYOi poOOTH, OIIHIOBATH il
pesyabtath) (T. loponona, T. Komaposa Ta iH.);

- mpoOieMa MiJecnpsiMOBAaHOTO 1 ONTHUMAIBHOTO MOETHAHHS PI3HHX BHUJIB
XYJ0XHBO1 JiSUTBHOCTI: HEMPOAYKTUBHOI (BiATBOPIOIOYOI) 1 MPOAYKTUBHOI (TBOpYOi) Ha
OCHOBI 6e31ocepeIHbOT0 CIIPHIMaHHs KpacH CBITY JUTHHOO Ta Yepe3 XyA0XKHI 00pasu y
muctenTsi (JI. Cipuyenko, A. Tkad Ta iH.);

- po3poOka iHHOBAIlIMHMX MiAXOMIB 1O OpraHi3aimii 3aHsITh 3 MAaTIOBaHHS Ha
OCHOBI NPHHIMIIB HACTYMHOCTI Ta MEPCHEKTHBHOCTI, HANPUKJIAA, BHKOPUCTAHHS IS
PO3BUTKY Yy AiTeH 3araibHO-Mi3HABAIBLHUX 3[I0HOCTEH (yBaru, mam’sTi, 30CEpeKEHOCTI)
«O0pa30oTBOPYMX JTUKTAHTIBY, MiHI-MaIIOHKIB, BAKOHAHUX IIiJl JUKTOBKY BHXoBareis (JI.
[Ipuiimak, I'. Cyxopykosa) [4].

Omxe, po3pobka mnpoOIEMH HACTYMHOCTI y HaBYaHHI 0O0pa3oTBOpYiit
JISTBHOCTI JOMIKUIBHHUKIB Ta MOJIOAMINX IIKOJISIPIB y Ap. noy. XX — Ha nod. XXI
cT. 3abe3neurmia GopMyBaHHSI Cy4aCHHX KOHIIENTYaJbHUX 3acall HaBYaHHS Y4YHIB
y Tajly3i XyJI0’)KHbO-€CTETUYHOI OCBITH.
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IDENTITIES AND VALUES IN AUSTRIAN EDUCATION
bouko I O.
Jlveiscokutl Hayionatbrull yHieepcumem imeni leana @panka

The youngsters in their years of growth are very much concerned with who they
actually are and where they belong to. The concept of identity is essentially linked to the
question Who am 1? The development of the self and identity are crucial processes in the
growth of an individual from child to adult [1, p. 20].

Since times immemorial, every group of people, every family and every society
have been building social and political rules of their coexistence, and have been
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transmitting dimensions, directives and patterns of their behavior from one generation to
the next one.

Every culture has different ways to transmit exiting values further, and with that, the
following points are involved: social forms of behavior level of free space for
development of every separate member inside this group-the leeway existing between the
freedom of each group member and his or her duties that one must fulfil inside the
community-spirit of tolerance, humanity, justice, solidarity, openness, understanding and
assuming responsibility, possibility of co-determination in decision making [3, p. 51].

Future teachers should realize that through enlightenment and explanation of social
values and norms from definite points of view makes it possible to recognize personal
modulations of viewpoints of young adults. In this way they can be questioned, evaluated,
approved and, changed if needed.

P.-M. Rabensteiner considers that one of the tasks of the primary school in Austria
is to contribute to the development of moral, religious and social values, and to an
appreciation of what is true, kind and beautiful in classes, depending on the level of their
development and course of education. The school is to equip the young with knowledge
and skills necessary for life and a future profession and to nurture the ability to acquire
education independently. Young people should be taught and brought up as healthy,
diligent, responsible members of the society and citizens of the Democratic Federal
Republic of Austria [3, p. 53-54].

The traditional objective of teaching is to transmit to pupils what is called correct
knowledge, or what is considered as correct knowledge within a given community, about
the subject matters to be taught. Within the traditional model of teaching, evaluation is
also based on the possibility to assess the correctness of the skills and knowledge
acquired by the pupils [1, p. 24].

G. Rabensteiner noticed that children don’t romp and yell like they do in Austrian
school. The author assumed that was due to the fact that they could freely move around
during the classes and didn’t have to sit still in a chair for hours. That strongly encourages
interaction and collaboration among colleagues by learning from each other. In addition
to that headmaster knows very well how to establish a balanced climate among the
teaching staff. His empathy and restless efforts for the well-being of the learners and the
educators create an inspiring atmosphere [2, p.218].

The principal ideas of identity and values are the following: recognition of personal
identity of pupils, students and those who we deal with every day uniqueness and
indispensability of everyone value of freedom that people now enjoy responsibility that
we should assume for ourselves and for our surroundings-value of labour -cognition,
thematic differentiation and personal contribution to the solution of key problems
‘interaction and collaboration among colleagues by learning from each other -correct
knowledge.

Identities and values are considered as intermediating concepts in Austrian
educational processes.
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