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THE FEATURES OF THE PROSPECTIVE PRIMARY SCHOOL TEACHERS TRAINING
FOR PROFESSIONAL ACTIVITY IN INCLUSIVE EDUCATION

Summary. The article deals with the peculiarities of the primary school teachers preparation for profession
activity. It is emphasized that teachers working with children with special educational needs must adopt
new system of values, creatively implement new learning technologies, be able to solve problems related to th
process of socialization of such children. Such specialists should be able to make psychological and pedagog
cal diagnostics, strive for significant results in their professional activities, know the specifics of educatic
programs, and possess methods and technologies for teaching children with special educational needs. F
qualified staff it’s essential to have training and retraining courses that will give necessary skills for work wi :
children who have special educational needs. The article also covers the concepts of "training", "inclusion” z
"inclusive education”.
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JIsBiBCHKMIT HAIIOHAIBHAI yHiBepCHTeT iMeHi IBana Opass

OCOBJIMBOCTI HIITOTOBKU MAHBYTHIX B‘II/ITEJIIB"IIO‘IATROBOi ITKOJIN
J10 POBOTHU B CUCTEMI IEKJTFO3UBHOI OCBITH

Anorania. V crarTi poarisaaoTees 0coGIHBOCTI MiATOTOBKH BYHTENTIB MOYATKOBHX KJIACIB 10 MpodeciiiHol
suteHOCTi. Haronmomyerscs, mo npodecifina miaroToBka BYMTENA 3aJeXKHTh Bil (hOpMyBaHHS BHCOKOTO piss
TOTOBHOCTI BHKOHYBATH Bci hyHKI1 npodeciiiHol TiSTBHOCTI B yMOBAX 1HKITIO311. 3 MOSBOI0 IHKTI03HBHIX
y BYHUTEJIB MOYATKOBHX KJIACIB 3ABJISIOTECA HOBI (hyHknii. CaMe ToMy 3apaa jyske BaKIHBA SKiCTH MATOTE
BUHUTEJIB NOYATKOBHX KJIACIB, aJ7Ke BLI [{bOT0 3aJIeKUTh NPOLec afanTaiii Ta HabyTTs HOBHX HABHYOK y A
Ilinxpecmoerses, Mo BYMTe, SKi NPAIIOIOTE 3 ITHMH 3 0COGIMBHMH OCBITHIMH MOTpe6aMu, IOBHHHI TpHitE
HOBY CHCTeMY ILIHHOCTei, TBOPYO BIIPOBAMIKYBATH HOBI TEXHOJIOTii HABYAHHS, BMITH BHDIIIyBaTH MpOOS
NoB'sA3aH1 3 IpoNecoM coriamiaanii Takux fireii. Taki creriamicTH MOBHHHI BMIiTH IPOBOXHUTH HCHXOJIOT0-T
FOTIYHY iarHOCTHKY, MPArHyTH 0 3HAYHHUX Pe3yJIbTATIB y CBOiH npodeciiiHiil AiATBHOCTI, 3HATH CIEIH g
OCBITHIX NPOrpaM, BOJIOLITH METOJaMH TA TeXHOJIOTIIMH HAaBYAHHS JiTeil 3 0COBIMBHAMHA OCBITHIMHU norpeba
V crarTi posrisnaeTses TepMiH «IArOTOBKa» B3araui, Ta «mpodeciiiHa mMATOTOBKA BUMTeTiB» 30Kpema. T.
HABONATHCSA AYMKH BYCHHX, K1 JeTaIBHO JOCTIIKYBaJIH Il BaXKJINBI NUTaHHA. Ha IyMKy IuX BUeHHX, mf
ciifHa MiATOTOBKA MaiGyTHIX y4HTeIiB MOYATKOBUX KJIACIB € CKIATHO0, Cy6 €KTHBHO OPI€HTOBAHOIO TA iE ;
BaHOI cucreMol. HaykoBmi okpecinin erann opMyBaHHA NeIarorivHol KOHIEII, Ta JeTAIbHO iX Omie
Taxox BHOKPEMITIOIOTECS Ta PO3rIAAAIOTHCS YCi KOMIOHEHTH AKi HeOBXiqHi 11 npodeciiiHol miATOTOBKH M
GyTHBOTO BUHTE/Is, 0COGIHBO B cydacHOMY cBiTi. OKPeMo y CTaTTi po3rysHyTi yei (hyHKII MATOTOBKH BYE
MOYATKOBHX KJIACIB. 3 M0ABOI0 IHKIIO3UBHAX KJIACIB Y BYHTEJTIB IOYATKOBHX KJIACIE 3 ABJSIOTHCA HOBI hyE
Takox y cTaTTi HeTaqBHO POSIVIAHYTI MOHATTS «IHKIIIO3i, T (IHKITIO3HBHA OCBITA». 3a3HAYAETHCSA, IO MIF
HOIO 171€€10 MIATOTOBKA MaHbyTHIX yYHTe/IiB I0YATKOBHX KJIACIB Mae GyTH 3aIydeHHs iX 10 poGOTH B yMOBas
KJII03HBHOI OCBITH, IKa 6 03B0JIHIIA BIINOBLIHO 10 ijel, METONHMYHAX Ta HABYATbHUX MPOLEIYD 3a0eanss
AKICTB Ta e(heKTHBHICTH HABYAJIbHO-BHXOBHOTO MIPOIIECY B CepeIHiil MKOIi.

KmiouoBi c10Ba: NiAroToBKa, IHKII03HBHA OCBITA, BYHTEIH I09ATKOBUX KJIACIE, npodeciiiHa TiATBHICTE,

0COOJIMBHMH OCBITHIMH NOTpebaMH.

P‘ormulation of the problem. At the current
stage of development of education, the ques-
tion of the specialists’ training arose. They could
fulfill all the functions imposed on them in the con-
ditions of inclusion. The increase in the number of
children with behavior that does not meet the estab-
lished norms should be studied. Such children need
social adaptation, correctional and rehabilitation as-
sistance. The creation of the educational trajectory is
important from the first year of studying where the
pupil of elementary school plays a key role. Therefore,
the quality of its professional training depends on the
formation of high readiness to perform the functions
of professional activity in the conditions of inclusion.
That is, the teacher must be prepared for a new
professional role. This is precisely what the study of
the preparation of the teacher of elementary school
work in the inclusive education system has caused.
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Analysis of recent research and publicats
Recently, many studies have appeared that me
the various aspects of the training of future te:
(Abdullina O., Volkova N., Voskoboynikova G..
chenko I., Evdokimov V., Ziaziun I., Koval I,
ko V., Otich O., Pokroieva L., Ponomariova G.
adko L., Sokolova I., Tanko T., Filipchuk G.).
are many scientists who examined the preparats
elementary school teachers to work in inclusive
es. (Amrhein B., Black-Hawkins C. Ineland ¥
son K., Materechera E. K, McKay L., Mugambs
Stepaniuk I., Schlessinger S.L., Yaschyshs
At the same time, as the analysis of scientific
shows, the problem of preparing future teac
primary classes for work in the inclusive sw
not sufficiently investigated.

Selection of previously unsettled g
the general problem. From the first yeare



dren with certain problems in the school in
eir educational trajectory, the primary
eacher plays a leading role. Because of this
scher's professional training depends on the
on of a high degree of readiness to perform
tions of professional activity in the condi-
¢ inclusion. That is, the teacher must be pre-
a new professional role.
swite the study of this problem, the issues of
22 an effective system of inclusive education
= unresolved.
sose of the article. The purpose of this
to find out the features of the preparation
mary school teachers for work in inclusion.
esenting main material. The main task
Jearning in a general education institution
th ordinary children and children with special
sonal needs is to acquire new knowledge and
A iar curator in this educational process
acher. That is why the quality of training pri-
school teachers is attracting attention now,
- it depends on how the process of adaptation
squisition of new skills will take place.
term "training" is considered in the context
. stock of knowledge, skills and experience
4 during training or practical activities [2].
is term covers both the formation and en-
ent of instruction, as well as the knowledge
kills that are necessary for the individual to
sately perform specific tasks. That is, in the
of preparation, the key is the experience,
as the formation of relevant knowledge and
s that help to fully accomplish the tasks.
cher's professional training includes all the
sents that constitute integrity, characterized
ssmmon goal, general principles, a single internal
wzation, characterized by the interconnection and
ndence of various structural elements and
interacts with the external environment [1].
tist M. Skatkin argues that the prepara-
consists of the process of implementing the
+f education, the formation of competences and
e of acquired social experience [8]. Consider-
e problem of preparation of pupils, we need to
neuish it as a process and result that ensure
sher the approximation of education to the im-
te solution of the tasks of real social-oriented
individual-meaningful activities. It is expedi-
» correlate education with the training of spe-
w<ts at the level of transformation of the poten-
of education into the resource of readiness for
slementation of practical actions.
ccording to L. Tkachenko, vocational training
% certainly include a complex of educational
e lines, their content components and a set of
shological and pedagogical activities aimed at
oping future readiness for professional activ-
10]. 1. Sokolov considers the teacher's profes-
training in the process-effective context as
tinuous and managed process of acquiring the
erience of pedagogical activities by future teach-
which enables them to systematically, compre-
ssively perceive activities and act on the basis
amanistic value orientations [9]. Consequent-
‘the professional training of a teacher includes
: process of studying the relevant disciplines and
schological and pedagogical measures that help
arry out professional activities.
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The problem of preparing a future teacher is con-
sidered as a dynamic pedagogical system (process)
which involves organized and supervised methods of
teaching. This system consists of the unity of the-
oretical, methodological, and practical training of
students for the future profession. In turn, V. Ev-
dokimov describes this problem as the inseparability
of the content, structure and objectives of the educa-
tional process and the upbringing of students, how
to use the acquired knowledge, skills and abilities
while working with students [5]. As a result, the
preparation of the future teacher of primary school
depends on how the training of future graduates is
organized in an educational institution.

According to I. Ziaziun, G. Filipchuk and
0. Otych, the structure of teacher training is com-
posed of the following components: goals (objec-
tive, functional, personal), fundamental training,
teaching methods, forms of training. The general
meaning affects the goals and objectives of the ed-
ucational process. Special knowledge is an object
they will teach [6].

In the functional approach, O. Abdullina consid-
ers the teacher's professional training as a process
of forming and enriching the teaching, knowledge
and skills necessary for the proper performance of
specific tasks of the educational process [1]. That
is, without at least one component it is impossible
to carry out a fully-fledged professional activity of
the teacher.

N. Volkova in his studies highlights the profes-
sional training of a teacher as a mastery of a com-
plex of professional knowledge that forms diverse
knowledge, namely, general cultural, psychologi-
cal, pedagogical and knowledge of the methodology
of teaching subjects, educational work, didactics,
knowledge of pedagogical techniques [3]. Psycho-
logical knowledge presupposes the general char-
acteristics of the individual. The scientist pays
attention to the peculiarities of mastering the edu-
cational material in accordance with individual and
age characteristics, the ability to apply acquired
knowledge in pedagogical activities.

Common cultural knowledge includes knowl-
edge of a person, its formation, and development.
N. Volkova's pedagogical knowledge includes the
knowledge of the basic theories of formation and
development of the individual, the principles of
pedagogy and psychology, the construction of the
educational and psychological process; develop-
ment of pedagogical and psychological science, pro-
fessional training, positive and negative aspects of
professional activity [3].

For researchers B. Evdokimov, G. Ponomariov,
L. Pokroieva and V. Lutsenko, the functional as-
pect represents an interest in professional training.
In their opinion, it includes five key functions: so-

cial and humanitarian, psychological and pedagog-
ical, professional, personally oriented, practical [5].

The socio-humanitarian function means mas-
tering-knowledge of different content. Psycho-ped-
agogical function involves the functional self-deter-

mination of a teacher in the educational process,

a clear pedagogical position, possession of a certain
level of spiritual culture. It includes knowledge
about goals, tasks, requirements, methods, forms
of pedagogical actions, all interactions of the educa-
tional process, and pedagogical abilities.
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The professional function helps to solve the
question of obtaining theoretical knowledge of the
chosen specialty. It can facilitate the development
of practical skills and those that are necessary for
vocational and pedagogical activities. A personal-
ly oriented function involves overcoming the prob-
lems of development of personal and professional
abilities and students’ qualities.

I. Demchenko, having considered such gener-
al concepts as "training" and "vocational training",
notes that they belong to the wider categories of pro-
fessionalization, professional formation and profes-
sional education, which in procedural terms include
the formation and development of a future specialist
[4]. As a result, vocational training involves a com-
plex of skills and knowledge that provide a compe-
tent professional activity of a specialist.

We need to pay attention to the notion of "in-
clusion". Inclusion is a process of increasing the at-
tractiveness of all members of society, and above
all those with difficulties, to the development and
implementation of specific strategic decisions that
will enable everyone to participate in educational
and social life. It should be emphasized that in or-
der to obtain the expected result at inclusion, all
interested parties should take an active part [7].
Consequently, inclusion implies relatively large ac-
tivity of the society in solving problems, in particu-
lar the curriculum, people with special needs.

Interpretation of the notion of inclusive educa-
tion also takes place in the context of the system
of educational services. The basis of this system is
the principle of ensuring the right of all children to
education and the right to study at the place of res-
idence. This system assumes that a child with spe-
cial educational needs will study in a general ed-
ucation institution [7]. We can conclude that such
an understanding of this concept is fully related to
the process of conducting educational activities in
educational institutions of different levels.

According to scientists’ opinion, the professional
training of future primary school teachers is a com-
plex, subjectively oriented and integrated system.
It functions effectively and fully when all factors
interact: curricula, programs, teaching and meth-
odological support, the system of individual work,
awareness of personal social interests, awareness
of the purpose of their own activities [10]. That is
why, it is important to pay much attention to the
above factors when it comes to the training of fu-
ture teachers of primary school. g

In the branch standard of higher education
(specialty "Primary education"), in particular, the
qualification characteristics of the primary school
teacher, there is a lack of requirements for the in-
clusive competence of teacher of primary school. It
states that the teacher must have knowledge, skills,
methods of teaching all subjects of the initial cycle
and skillfully use them during the implementation
of teaching, educational and scientific and method-
ological tasks. Also, the specialist should carry out
work related to the identification and development
of children's abilities, promote the formation of the
culture of oral and written speech, develop the nec-
essary educational skills and abilities, all forms of
thinking, educate the love of learning activities, in-
volve younger students in various types of personal
and social useful activity [4].
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As I Demchenko notes in relation to the &
standard of higher education, in particular, &=
qualification characteristics of the teacher of pr
ry classes, there is a lack of requirements for
sive competence. Due to this, we need to pay
tion to the problem of becoming ready for worl
context of inclusive education. This is due to the
that the range of teacher functions is significs
expanding. Educational, didactic and developz
functions are added to diagnostic, educations
rective, reflexive functions [4]. In this regard.
be argued that the problem of educating teack
work in the context of inclusive education dese
special attention, since the range of teacher
tions is considerably expanding.

Educational function is to inform the
and parents about positive inclusions, diagme
one — in learning the possibilities and needs
child. In turn, the correction function underss
the selection and implementation of psychole
and pedagogical measures to eliminate or
the disadvantages of psychophysical devele
of children, their adaptation and the process
cialization. Reflexive function is the developm
certain criteria and indicators that help to
the educational achievements of students, to 4
lyze the effectiveness of the educational proce:

To perform these functions, the teacher
have a profound knowledge of specialized suby
teaching methods for elementary school st
It matters the level of skill in the field of educas
and developmental work with ordinary studemss
well as with the peculiarities in development. T
teachers should receive not only general professs
training, but also should be specialists in psychs
and correctional pedagogy. Thus, the process w
coming ready for the future teacher of junior cls
to work in an inclusive education becomes mo
more relevant. Obviously, a modern teacher of
ondary school should have a high level of profe
al, methodological and psychological training.

According to I. Demchenko, the concept of
paring a teacher for work in conditions of incle
education as a process and a result, should be
fied as a complex system of interaction of subjes -
the educational process of higher education. !
is aimed at mastering special knowledge, skil
skills from the theory and practice of inclusive
ucation. These include, in particular, training
ucation and correction of the development of :
dents with special educational needs and ws
them. It is important to create such profess
important qualities that will have a positiy
sonal impact on the various categories of ck
involved in inclusive education, which will g
educational performance in terms of psychole
theoretical and practical readiness [4]. So,
preparing a teacher for work in an inclusive &
tion, it is first and foremost to pay attention:
educational needs of children with special nes

New principles of inclusive education re
changes. Integration into the curriculum of
teachers of new educational modules, wha
cludes special disciplines, provides readines
broad partnership interaction and creative &
oration under conditions of inclusive educats

It is worth taking into account the sys
approach to the training of future teachers of



[4]. The components of a systematic ap-
ke training of future teachers of inclusive
1) theoretical (providing knowledge of
J foundations of correctional and special
nd related disciplines); 2) psychological
sgical (providing knowledge of general
22l psychology); 3) methodological (forma-
anding of methods and technologies
> with students in the conditions of inclu-
on); 4) methodical (mastering of the lat-
sive-developmental methods and didactic
sractical (aimed at developing the skills
s of professional use of correctional and
weal methods and techniques).
reparation of the elementary school teach-
cofessional activity is provided in the condi-
slusive education as a procedural system
of the subjects of a teacher's formation.
-nts of the process are the goals, content
shods for each level of professional training
and the results that are reflected in the
characteristics of these units [4].
“hers working with children with special ed-
.l needs must adopt a new system of values,
ely implement new learning technologies, be
 solve problems associated with the process
zation of such children. The specialists
have the skills of psychological and peda-
diagnostics, strive for significant results in
rofessional activities, know the specifics of
snal programs, and possess methods and
seies for teaching children with special ed-
w2l needs. A great importance should be giv-
tive interaction with other teachers and
arents [12]. From this, it can be assumed
 high level of preparation for work in inclu-
jon and the assistance of parents are the
the successful education of children with
educational needs.
wrding to I. Demchenko, modern training of
teachers of primary classes for profession-
ity in inclusive education is an extremely
x psychological and pedagogical system with
efic content, hierarchy of structural compo-
causal relationships, methods for solving
! and local contradictions [4]. In the procedur-
sct, this system is implemented step by step
subject to the general logic of shapping the
ality of the future teacher. In the functional
contains educational and management sub-
< that are interconnected. Consequently, the
of training primary school teachers should
roached comprehensively.
was investigated by I. Demchenko, in her
.= E. Shiyanov and S. Bobryshov formulat-
= sﬁges of the formation of the pedagogical
ot [4]:
_empirical (ordered and interconnected con-
wtion of a system of pedagogical facts to explain
sence, contours and general patterns of man-
ation of the phenomenon under investigation);
theoretical (system of scientifically grounded
« ideas, judgments, concepts for the description
enomena to be studied);
‘methodological (a system of principles that
otes the generation and selection of ideas, es-
<hes a relationship between them, captures
and reveals pedagogical patterns).

218

«Young Scientist» * Ne 8 (72) * August, 2019

77

The concept of the development of inclusive
education involves the training and retraining of
a sufficient number of qualified pedagogical staff
who will work with children who have special ed-
ucational needs. Such specialists must possess
methods in the field of inclusive education. It also
provides for the creation of a system that would
enhance the professional skills of such profes-
sionals.

The concept of training future teachers of pri-
mary school to the profession in terms of inclusive
education is a basic theoretical framework and stra-
tegic objectives to achieve this goal and objectives
regarding the formation of his theoretical, practical
and psychological varieties of improving prepared-
ness for this activity. In the process of development
it should be taken into account that the human-
istic paradigm of functioning and development of
modern society necessitates acceleration of social,
economic and educational integration processes in
which inclusion is the guiding principle of life for
Progress [4]. In this context, the teacher of primary
school is the leader of the child's personal, spiritual
and creative growth.

The leading idea of the training of the future
teachers of elementary school is to engage them to
work in terms of inclusive education which would
allow according to purpose, methodological and ed-
ucational procedural ensure the quality and effec-
tiveness of the educational process in high school
[6]. Consequently, this concept implies that, after
preparing for work under conditions of inclusive
education, junior teachers will be able to fully carry
out their duties.

The basis of the aforementioned concept is the
unity of the theory and practice of the educational
process on the dialectical basis of general, special
and individual in educational and professional in-
teraction. It is provided by the following conceptual
provisions [4]:

— methodological concept (formation of psycho-
logical, theoretical and practical training of the
future teacher to work in conditions of inclusion
should be based on systemic, axiological, subjec-
tive, competence, contextual and acmeological ap-
proaches;

_ the theoretical concept suggests that training
is a fundamental and continuous, intensive and
professionally oriented, integrative educational
process. This process is aimed at becoming ready
for the future teacher of the junior class to carry out
more of a range of functions of professional activity
in the conditions of inclusiveness;

— the practical concept suggests that increas-
ing the efficiency of the professional training of
the future teacher of the junior class to work un-
der conditions of inclusion is determined by those
educational innovations that at the praxeological
level guarantee the rationality and productivity of
pedagogical actions and influences to achieve suc-
cess in obtaining students methodological know-
ledge and skills.

When investigating the problem of preparing fu-
ture teachers of primary schools, it is worth noting
that much attention is being given by scientists to
the problem of their professional activities within
inclusive education. Ukraine lacks a comprehen-
sive solution to it.
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Conclusions and perspectives of further ex-
ploration. After examining the problem of prepar-
ing primary school teachers to work with children
with special needs in scientific and pedagogical lit-
erature, we came to the conclusion that building an
effective system of inclusive education is possible on
the basis of the interaction of various fastors. These
include, first of all, the improvement of education-
al normative and legal provision, improvement of

the methodical provision of inclusive education
creation of a staff base and a well-structured
ture, the readiness of the primary school tea¢
work in an inclusive education.

That is why we see the prospects of our
scientific research in developing and intro
new effective methods for the work of pris
school teachers with children with special &
tional needs.

References:
1.

10. Tkachenko L. (2012). Formuvannia hotovnosti maibutnikh uchyteliv do profesiinoi diialnosti yak ped

Cnucoxk aireparypu:
1

SROBE S /O

10. Trkawenxo JI. opMyBaHHS FOTOBHOCTI MAGYTHIX BYMTE B A0 MpoeciitHol TiLILHOCTI K TeJaroriysa

2. Busel V.P. (ed.) (2005). Velykyi tlumachnyi slovnyk suchasnoi ukrainskoi movy [Great explanatory dictie
3.
4. Demchenko LI. (2016). Teoretychni i metodychni zasady pidhotovky maybutnoho vehytelya pochatkovykh k

. Ziaziun LA, Filipchuk G.G., Otich O.M. (2013). Uchytel mystetskykh dystsyplin u dyskursi peda

. Sophii N.Z. Naida Yu.M. (2007). Kontseptualni aspekty inkliuzyvnoi osvity [Conceptual aspects of »

2. Bemmxnit TIymMauHmil CJIOBHEK Cy9acHOi yKpaiHCEKOi MoBH / 3a pex. Bycen B.IL. Kuis : Ilepyn, 2005. 1728
3.
4

. Hemuenko LI Teopernuni i MeToamuHi 3acann MiATOTOBKE MaiiGyTHBOTO BYHTEIA NOYATKOBHX K/IACIE a0

Abdullina A.A. (1990). Zahalno pedahohichna pidhotovka vchytelia v systemi vyshchoi osvity [General pedags
preparation of the teacher in the system of higher pedagogical education]. 2nd ed. Moscow : Prosveshchem:e.

contemporary Ukrainian language]. Kyiv : Perun, 1728 p.
Volkova N.P. (2007). Pedahohika : navchalnyi posibnyk [Pedagogics : Teach. Manual]. [2nd ed., Add
Kyiv : Academvidav Publishing House, 615 p.

profesiynoyi diyalnosti v umovakh inklyuzyvnoyi osvity [Theoretical and methodological principles of prepar:
the future teacher of primary school for professional activity in the conditions of inclusive education: the di
author's abstract for obtaining a scientific degree of the doctor of pedagogical sciences]. Ministry of Educatss
Science of Ukraine, Uman State Pedagogical University named after Pavlo Tychyna. Uman, 44 p.
Evdokimov V. (2006). Pidhotovka vchytelia v umovakh yevrointehratsii [Teacher Training in E
Integration: Teach. Manual]. Kharkiv : HONMIBO, 203 p.

maisternosti [The teacher of artistic disciplines in the discourse of pedagogical skill: the teaching
Berdyansk : Berdyansk State Pedagogical University, 340 p.

education / Inclusive school: peculiarities of organization and management] : [teaching method. man:
community Ed. L.I. Danilenko. Kyiv, 128 p.
Skatkin M.N. (1986). Metodolohiia i metodyka pedahohichnykh doslidzhen [Methodology and met!
pedagogical research]: (in aid of a beginner researcher). Moscow : Pedagogics, 152 p. 1
Sokolova I.V. (2008). Teoretychni ta metodychni osnovy profesiinoi pidhotovky maibutnoho vchytelia za

spetsialnostiamy na filolohichnykh fakultetakh vyshchykh navchalnykh zakladiv [Theoretical and methe
foundations of the future teacher's professional training in two specialties at the philological faculties of
educational institutions] : [author's abstract. dis ... Dr. Ped. sciences Specialty : 13.00.04 "Theory and Meth
Professional Education"]. Kyiv, 44 p.

problema [Formation of Readiness of Future Teachers for Professional Activity as a Pedagogical P
Humanitarian Bulletin of the State Higher Educational Institution "PCPPU named after Grygorii Ske
no 26, 316-320 pp.

Abaymna O.A. BaramsHOmenaroriTHa MiATOTOBKA BYHTENSA B CHCTEMi BHIIOI OCBiTH. 2-re BHIAHHSA.
IIpocsemenne, 1990. 141 c.

Bonxkosa H.IL. Ilenarorika : RaB9anbumil M0ciGHAK. 2-re BHAAHHES, AomOBeHe, KHiB : Bugasamunit qim «f
Buaasy, 2007. 615 c.

CIIfHOI JIATBHOCTI B yMOBAX iHK/IIO3HBHOI ocBiTH. ABTOpedepaT gucepramii Ha 3700yTTA HAYKOBOTO CTYIEES.
pa nejarorivHux Hayk 13.00.04 — Teopis i MeToguka npodeciiinoi oceiti. MiHicTepcTBO 0CBiTH TA HAYKH Y&
Vmaucekmil Jepxasauil yHisBepcurer iveni I1asna Tranan, 2016, 44 c.
Epokivos B. [Tinroroska BunTens B yMoBaX eBpOIHTerpayi : HABYATEHHI TOCIGHHK, Xapxkis : HONMIBO, 2008
3azion LA., Qimimayk I'T., Oria O.M. Buutens MHCTEIbKHX JHCIAILTH ¥ JHMCKYpCI IIeJaroriqHol Maicre
HaB4aILHAN nocionuK. Bepaauncek : Bepaaucekuit fepsasanit negaroriunmit yrisepcnrer, 2013. 340 c.
Codiit H.3., Haiina }0.M. KonnenrtyasHi acneKTs IHKTIO3MBHOI OCBITH: METOXHYHMI IOCIOHHK / 32 pes.
nenko JI.I. Kuis, 2007. 128 c.

Cxatkin M.H. Merostostoris i MeToanka negarorianux gocmmkens. Mocksa : ITexarorika, 1986, 152 c.
Coxonoa I.B. Teoperrani Ta MeToxuaHi 0OCHOBA 1P 1i{HOI IMATOTOBKA MaiilyTHEOIO BYHTE/IA 34 JBOMA Coe
HOCTSIMH Ha (histonoriunmx daky/eTeTax BHIMX HABYATBHEX 3aKiamis. Asropedepar JHEcepTamii Ha 3100%
YKOBOIO CTyIIeHs JI0KT0pa nefaroriaanx Hayk 13.00.04 — «Teopis i MeToguka npodeciitroi oceiTmy. Kuis, 2

TIymanimapnuii eichurx JIBH3 (JIXJIITY imeni Ipuzopis Crosopodw. 2012. No 26. C. 316—320.



